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Baok 1. Listening.

You are going to listen to an extract from a lecture on biology.

Before you listen, read the tasks and the input material.

You have 10 minutes before the listening task starts.

You are going to listen to the extract twice. As you listen, make notes on your draft sheet.

A Listen to the lecture and fill in the gaps with one word.
Write down the number of the question and the word you heard in the lecture on your answer sheet.

1. Aristotle contributed to our understanding of ... long before this theory became a fundamental basis
for contemporary biology.

2. In the 18th century people thought that life on Earth had been merely ... of years old.

3. Alexander for Humboldt, like many other scientists of the 19th century, was influenced by the ideas
developed in the Age of ... .

4. A famous British writer wrote a ... postulating that not all dinosaurs had gone extinct and some still
existed in a remote corner of the world in the 19th century.

5. It was believed in the 19th century that the human eye could be so... designed only by God.

B Compare the ideas spoken about in the extract with the opinion expressed in the article
below.

- What common ideas do these two texts share? How do they differ? Make notes on your draft sheet as
you listen.

- What conclusion and practical takeaway can we have from these texts and how can we apply them to
other sciences, the humanities or education in general? Make notes on your draft sheet as you listen.

Write down your answer in 50-70 words on your answer sheet.

When Charles Darwin published On the Origin of Species 166 years ago, there were, naturally,
misunderstandings. In an 1860 review, Richard Owen, a leading Victorian scientist, rhetorically asked
whether evolution by natural selection continuously operated through time. “Unquestionably not,” Owen
wrote.

Au contraire. The theory of evolution, masterfully crystallized by Darwin, shows how, over generations,
populations of organisms have been shaped by natural selection. And given our current understanding,
how this process continues even today.
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Evolution is elegantly simple, in some ways simpler—or at least, more apparently straightforward—
than many other key concepts in science. However, its apparent simplicity continues to attract a
disproportionate number of misconceptions, as though to fill in the spaces surrounding what people
know ... or think they know.

Misconception: Evolutionary biology isn’t a science because it’s a historical phenomenon and
can’t be tested

Biologists make all sorts of predictions based on evolutionary theory, and often they are fulfilled.
Notably, differential reproduction (whether observed in nature or a laboratory) nearly always causes a
shift in a population whereby some traits are subsequently represented in greater frequency.
Evolutionary change is predicted and observed in laboratory populations whenever the reproductive rate
of a study species is fast enough, whereupon change can be observed in years, months, weeks, even—
in the case of microbes—days. Field studies have also documented a dizzying array of evolutionary
changes deriving from natural selection. Many sciences, notably astronomy and geology, engage
uniquely with historical phenomena (we can’t experimentally manipulate stars or continents), and yet
they generate impressive empirical testing, often based on detailed observational regimes along with
falsifiable predictions. And there is no question of their status as bona fide sciences. Evolutionary
biology is no different.
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BJaok 2. Reading.

You are going to read an extract (1) from an article on the importance of grammar by David Crystal.

A Answer the question and provide at least one argument for your opinion: How do the following
two extracts (2 and 3) from fiction add to the aspects of importance David Crystal attaches to grammar?
Write down on your answer sheet.

B Speculate: What details about the characters’ backgrounds are revealed through the grammar they
use? What might be the reasons behind these characters’ substandard grammar? What images are created
by the authors through the means of language? Write down on your answer sheet.

C Edit: Rewrite the extracts (2 and 3) correcting the grammar in them to meet the formal standard of
the norm. Underline the parts that you corrected. Write down on your answer sheet.

(1) In 1988, | wrote a book called Rediscover Grammar at the end of a 20-year period during which few schools were doing much
grammar teaching. The situation was nicely captured in cartoon form by McLachlan in its frontispiece. We see a man begging in the
street, holding out his hat for donations. Around his neck there is a card, which says: “Grammar Explained: Thank You”. But the
passers-by are ignoring him, and his hat is completely empty. Few people were seriously interested in grammar then.

How times have changed. From being a topic of marginal interest, beloved by a few, hated by many, and ignored by most, it has
moved into the centre of educational attention. Why the change? The answer lies in developments in thinking about the nature of
language, which became widely known during the 1990s, and which helped to shape the national curriculum in English. These
demonstrated that the study of grammar has a point. Essentially, if it's taught well, it helps.

Grammar helps to improve a person’s language abilities. There are four core linguistic domains we need to attend to if children are
to reach their full potential as communicating human beings: listening, speaking, reading, and writing. And in each of these, it can be
shown that grammar has a fundamental role to play.

But only if we take on board that ever-so-critical clause: if it’s taught well. The key to good teaching of grammar is to appreciate
that grammar relates to meaning, and to explore exactly how it does that.

Nobody would ever doubt the importance of meaning in educational practice. Meaning is why we communicate — to understand
each other, enjoy each other’s company, build social rapport, obtain emotional support. We need to follow and interpret what other
people do when they talk or write, and make ourselves clear and effective when we carry out these tasks ourselves.

It’s sometimes thought that meaning is nothing to do with grammar, that it is just a matter of vocabulary. When we say we’re going
to “look the meaning of a word up in a dictionary”, we give this impression. But it’s a misleading impression. A word on its own
conveys little meaning. Take, for example, the following question: “Write the correct meaning of the following word on the line below
- jam.”

If meaning lived in a word, you’d be able to do this. But, of course, you can’t do this, because you don’t know which of the several
possible meanings of jam I had in mind.

Did | mean jam in the sense of a preserve, a crush, a problem, a jazz session...? You have no way of knowing. “Give us some
context,” you would argue, “and then we’ll be able to carry out the task.”

Quite right. But how am | to give you some context? You could rephrase: “Put the word into a sentence, and then we’ll know what
you mean.”

Precisely. If | put the word into a sentence, then you will know what | mean. That is the key principle. Only by using words in
sentences are we able to make sense of them. That is what sentences are for. They are there, quite literally, to make — create — sense.

Without sentences, words are vague, ambiguous things. So, to remove the ambiguity, we need to construct sentences such as “I
like jam on bread” and “I got stuck in a 10-mile jam”. By giving jam some grammatical context, we relate it to other words, and thus
convey a particular meaning.

Grammar is the study of how sentences mean, and how the bits of sentences mean. And that is why it helps.

If we want to understand the meaning conveyed by sentences, and to develop our ability to express and respond to this meaning,
then the more we know about grammar, the more we’ll be able to carry out these tasks well.

Grammar is the structural foundation of our ability to express ourselves, so it can help foster precision, detect ambiguity, and
exploit the richness of expression available in a language. And it can help everyone — not only teachers of English, but teachers of any
subject, for all teaching is ultimately a matter of getting to grips with meaning.

(2) -But I ain’t got sixty pounds. (3) I hope | have luk. I got my rabits foot and my luky penny and
-One would think you was my father. my horshoe. Dr Strauss said dont be so superstishus Charlie. This
-Here! You give me that handkerchief. He give it to me, not to | is sience. I dont no what sience is but they all keep saying it so
you. mabye its something that helps you have good luk. Anyway Im

keeping my rabits foot in one hand and my luky penny in the other
hand with the hole in it. The penny | meen.
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Baok 3. Vocabulary and Grammar.

Read the following text on the evolution of art in the UK. To complete the text, solve the crossword by
making new forms of the words or inserting a word. If you got the crossword right, it means you
completed the text accurately. Make sure the endings of the words and spelling are correct!

In the crossword, multiple word phrases are inserted as one word.
Example:

TO INVITE - a new form - 1. WEREINVITED

A MOUSE - a new form - 2. MICE

BEAUTIFUL - a new form - 3. MOREBEAUTIFUL

INSERT A PREPOSITION - 2. INFRONTOF

In your answer sheet, write out your answers properly.
Example:

ACROSS 1. WERE INVITED
DOWN 2. LESS INTERESTING

The gaps in the text are numbered according to the crossword (across and down). Some numbers
may repeat to match the crossword.

The Elizabethan era, with its brocades, jewels and elaborate hats, was a sucker 9. ... style. Rich men
wore ruffs, breeches, doublets, cloaks and an occasional codpiece, 7. ... women endured the corset,
farthingale (hooped petticoat) and brocaded gown. Dress 4. ... by social standing, and fashion faux pas
3. ... even criminalised. In 1574 the Queen 5. ... dress codes in law: only royal garb could be trimmed
with ermine; lesser nobles had to make 2. ... with fox or otter. Anyone 1. ... the Sumptuary Clothing
Laws could face fines and the loss of property, title and even life. The masses had 8. ... go at imitating
the styles of court but used much 6. ... materials.

In the Regency period women 4. ... neo-classical, high-waisted ‘empire silhouette’ dresses that allowed
for a low, square neckline and short puff sleeves.

For men, breeches were tight as hell, coats had tails, waistcoats were double breasted and linen shirts
were finished off with an elaborate cravat, playing right into the hands of the new fashion victim, the
dandy.

Across Down
2.todo 1. to violate
4. to govern 3. to be

7. insert a conjunction of contrast | 4. to wear
8. insert an article/a determiner 5. to set

9. insert a preposition 6. cheap
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Remember to write out your answers on your answer sheet!

You are going to read an extract of an article on poetry. For questions 1-5, read the text and match two
halves of the sentences below. There is one extra half you do not need to use. The beginnings of the

sentences follow the same order as the full sentences in the original text.

Write out the number and the letter with the first 3 words of each part.

1. In Wilfred Owen’s poem Exposure, the poet
vividly

A crushed by life itself.

2. The pattern of comparisons here is mostly one

B depicts the experience of men in the trenches

in winter, waiting for something to happen.

3. It makes the inanimate alive, and thereby

C emphasising the cruelty of the cold weather:
the merciless iced east winds that knive us; the

mad gusts tugging on the wire.

4. At one point, Owen imagines home and its

fire,

D of personification.

5. Here he compares the shape of the glowing

coals

E to red jewels, precious by virtue of their

warmth and beauty.

F with its crusted dark-red jewels.
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Baoxk 4. Cultural competence.

You are going to read an extract from a speech of historic importance. Analyse the language and facts
presented in it.

Prove that the person this text is hypothetically attributed to was NOT the speaker delivering this speech
in reality.

Guess and write who WAS the person delivering this speech. Make sure you spell the name correctly.

Write 70-80 words using 3-4 facts or language peculiarities from the text showing that it is not possible
that this speech was delivered by the said person.

Was this speech made by Barack Obama (born 1961, 44th president of the US)?

I have, myself, full confidence that if all do their duty, if nothing is neglected, and if the best
arrangements are made, as they are being made, we shall prove ourselves once again able to defend
our Island home, to ride out the storm of war, and to outlive the menace of tyranny, if necessary for
years, if necessary alone. At any rate, that is what we are going to try to do. That is the resolve of His
Majesty’s Government-every man of them. That is the will of Parliament and the nation.

[..]

Even though large tracts of Europe and many old and famous States have fallen or may fall [...] we
shall not flag or fail. We shall go on to the end [...] we shall fight on the seas and oceans, we shall fight
with growing confidence and growing strength in the air, we shall defend our Island, whatever the cost
may be, we shall fight on the beaches, we shall fight on the landing grounds, we shall fight in the fields
and in the streets, we shall fight in the hills; we shall never surrender, and even if, which I do not for
a moment believe, this Island or a large part of it were subjugated and starving, then our Empire
beyond the seas [...] would carry on the struggle, until, in God’s good time, the New World, with all
its power and might, steps forth to the rescue and the liberation of the old.
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Baok 5. Writing.

You are asked to make a graduation speech at your school graduation ceremony.

Theme: Dreaming Big and Aiming High.

The aspects of the theme you mention must match the occasion, resonate with the audience and reflect
your personal feelings and thoughts, values and experiences.

Write your speech in at least 250 words.

A graduation speech is more than just a ceremonial tradition—it’s a speech that combines a heartfelt
send-off, a final farewell and a celebration of achievement all rolled into one. These speeches are
typically delivered by a selected speaker at the commencement, or graduation ceremony.

A graduation speech serves as a symbolic bridge between your school journey and the adventures that
lie ahead. It’s a chance for speakers to reflect on the accomplishments, challenges and growth
experienced throughout the formative years. And most importantly, it’s an opportunity to share some
wisdom, inspiration, and encouragement as graduates embark on their next chapter.

And while writing a commencement speech may seem like a daunting task, breaking it down into basic
steps can make the process more manageable and enjoyable.

You must use the following components in your speech:

1. Greet Your Audience. Say what you feel standing in front of your teachers, fellow students, families
and friends. Grab the audience’s attention and introduce your theme. Then, outline the main points you
want to cover in the body of the speech.

2. Share Your Journey: Reflect on your time in school, highlighting challenges you overcame, lessons
you learned and accomplishments you achieved.

3. Inspire with a story: Share an inspiring anecdote (a short account of something that has happened in
real life), or a life lesson that has shaped you and can resonate with your peers, helping them in a similar
situation, or a joke that can inject some optimism in your audience.

4. Express Gratitude: Thank teachers, family and friends for their support and guidance throughout your
academic journey.

5. Offer Encouragement: Provide motivation and encouragement to your fellow graduates as they
embark on their future endeavors. Powerful closing remarks reinforce your message and leave a lasting
impression. Use a quotation or a proverb capturing the message of your graduation speech.

Use the following recommendations to write a memorable commencement speech:

-Consider the demographics of the graduates, their interests, experiences and the significance of the
occasion.

-Write in a conversational tone, as if you’re speaking directly to the graduates, and use concise language.
-Be sure to include transitions between sections to help the speech flow smoothly and keep the audience
engaged.

-Check your speech for clarity, coherence and impact.
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-Cut out any unnecessary or repetitive information, and refine your language to make it more concise
and compelling.
-Create a pace and rhythm enabling you to hold the attention of your audience and guide them through
the points you are making. You are writing a piece of an oratory genre — it is meant to be spoken out
loud in public — the sound of the words and structures you choose matters.
-Make sure your speech is well-balanced and engaging from start to finish.
-Use examples to illustrate each point.
-Be authentic and genuine.

The purpose of a graduation speech varies depending on the context and the goals of the speaker. But
generally, it serves several key purposes:

Celebrate: Graduation is a big deal, right? So, the speech is a way to celebrate all the hard work and
sweat equity that graduates have contributed towards their student experience. And its graduation is a
huge achievement worth celebrating!

Inspire and Motivate: Many graduates feel nervous and apprehensive about what comes next after
graduation. As happy as they may be to finally be graduating, many students feel a sense of confusion
and discouragement about the future. Graduation speeches are meant to motivate and encourage the
graduating class as they wrap up their student experience. It’s all about making them feel confident and
full of hope as they look towards their future.

Reflect: Remember all those fun times you had in school? Even the monotonous and routine hustle of
being in school will become times you can look back on, joke about and reminisce on for the rest of your
life. Graduation speeches offer a chance to look back on the graduating class memories and once-in-a-
lifetime experience.

Bringing Everyone Together: Graduation is a time for friends, family and teachers to come together and
cheer the graduating class on. The speech helps everyone feel connected and proud of what’s been
achieved.

Closure: Graduation speeches offer closure to the academic journey, providing a symbolic farewell and
a sense of completion to graduates as they bid farewell to their alma mater.

Legacy: Graduation speeches leave a lasting legacy for graduates, offering timeless wisdom, inspiration,
and guidance that they can carry with them as they embark on their future endeavors.
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bnox 1 Bapuanm 9 ctp. 1

Baok 1. Listening.

You are going to listen to an extract from a lecture on biology.

Before you listen, read the tasks and the input material.

You have 10 minutes before the listening task starts.

You are going to listen to the extract twice. As you listen, make notes on your draft sheet.

A Listen to the lecture and fill in the gaps with one word.
Write down the number of the question and the word you heard in the lecture on your answer sheet.

1. Aristotle contributed to our understanding of ... long before this theory became a fundamental basis
for contemporary biology.

2. In the 18th century people thought that life on Earth had been merely ... of years old.

3. Alexander for Humboldt, like many other scientists of the 19th century, was influenced by the ideas
developed in the Age of ... .

4. A famous British writer wrote a ... postulating that not all dinosaurs had gone extinct and some still
existed in a remote corner of the world in the 19th century.

5. It was believed in the 19th century that the human eye could be so... designed only by God.

B Compare the ideas spoken about in the extract with the opinion expressed in the article
below.

- What common ideas do these two texts share? How do they differ? Make notes on your draft sheet as
you listen.

- What conclusion and practical takeaway can we have from these texts and how can we apply them to
other sciences, the humanities or education in general? Make notes on your draft sheet as you listen.

Write down your answer in 50-70 words on your answer sheet.

When Charles Darwin published On the Origin of Species 166 years ago, there were, naturally,
misunderstandings. In an 1860 review, Richard Owen, a leading Victorian scientist, rhetorically asked
whether evolution by natural selection continuously operated through time. “Unquestionably not,” Owen
wrote.

Au contraire. The theory of evolution, masterfully crystallized by Darwin, shows how, over generations,
populations of organisms have been shaped by natural selection. And given our current understanding,
how this process continues even today.
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Evolution is elegantly simple, in some ways simpler—or at least, more apparently straightforward—
than many other key concepts in science. However, its apparent simplicity continues to attract a
disproportionate number of misconceptions, as though to fill in the spaces surrounding what people
know ... or think they know.

Misconception: Because of evolution, living things are always getting “better”

Not necessarily. Early in the Earth’s history, a few billion years ago, life was very simple. Since then, it
has evolved increasing complexity and enhanced ability to flourish in a variety of environments. In that
sense, living things have gotten “better.” But any notion of improvement is subject to human-centered
bias. Here’s a selection from the 1923 poem “Progress” by renowned evolutionary biologist Julian
Huxley (son of “Darwin’s bulldog,” Thomas Huxley, and brother of Aldous):

The Crab to Cancer junior gave advice:

“Know what you want my son, and then proceed

Directly sideways. God has thus decreed—

Progress is lateral; let that suffice.”

Darwinian Tapeworms on the other hand

Agree that Progress is a loss of brain, ...

Living things have been honed by evolution to do an excellent—or at least, an adequate—job of living
their lives and reproducing; accordingly, no species has “progressed” further than any other. We evolved
big brains. A sign of progress? Well, bats have evolved sonar and flight, sharks have “progressed”
beyond us in swimming and electroception, dogs in olfactory acuity and hearing, and so on.

It is also tempting but misleading to think that free-living organisms—especially vertebrates such as
ourselves—have progressed beyond those sneaky, regrettable, and “less competent” parasites. And yet,
there are substantially more of the latter than the former. How do we know this? Because inside every
vertebrate there cavorts a multitude of parasites, from macroscopic worms to an array of microscopic
beasts. Necropsies have found that most every animal is host to, well, a host of parasites. So, if
abundance is a sign of progress, maybe parasitism is the winner! Or maybe we shouldn’t think in terms

of evolutionary “progress” at all.
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BJaok 2. Reading.

You are going to read an extract (1) from an article on the importance of grammar by David Crystal.

A Answer the question and provide at least one argument for your opinion: How do the following
two extracts (2 and 3) from fiction add to the aspects of importance David Crystal attaches to grammar?
Write down on your answer sheet.

B Speculate: What details about the characters’ backgrounds are revealed through the grammar they
use? What might be the reasons behind these characters’ substandard grammar? What images are created
by the authors through the means of language? Write down on your answer sheet.

C Edit: Rewrite the extracts (2 and 3) correcting the grammar in them to meet the formal standard of
the norm. Underline the parts that you corrected. Write down on your answer sheet.

(1) In 1988, | wrote a book called Rediscover Grammar at the end of a 20-year period during which few schools were doing much
grammar teaching. The situation was nicely captured in cartoon form by McLachlan in its frontispiece. We see a man begging in the
street, holding out his hat for donations. Around his neck there is a card, which says: “Grammar Explained: Thank You”. But the
passers-by are ignoring him, and his hat is completely empty. Few people were seriously interested in grammar then.

How times have changed. From being a topic of marginal interest, beloved by a few, hated by many, and ignored by most, it has
moved into the centre of educational attention. Why the change? The answer lies in developments in thinking about the nature of
language, which became widely known during the 1990s, and which helped to shape the national curriculum in English. These
demonstrated that the study of grammar has a point. Essentially, if it's taught well, it helps.

Grammar helps to improve a person’s language abilities. There are four core linguistic domains we need to attend to if children are
to reach their full potential as communicating human beings: listening, speaking, reading, and writing. And in each of these, it can be
shown that grammar has a fundamental role to play.

But only if we take on board that ever-so-critical clause: if it’s taught well. The key to good teaching of grammar is to appreciate
that grammar relates to meaning, and to explore exactly how it does that.

Nobody would ever doubt the importance of meaning in educational practice. Meaning is why we communicate — to understand
each other, enjoy each other’s company, build social rapport, obtain emotional support. We need to follow and interpret what other
people do when they talk or write, and make ourselves clear and effective when we carry out these tasks ourselves.

It’s sometimes thought that meaning is nothing to do with grammar, that it is just a matter of vocabulary. When we say we’re going
to “look the meaning of a word up in a dictionary”, we give this impression. But it’s a misleading impression. A word on its own
conveys little meaning. Take, for example, the following question: “Write the correct meaning of the following word on the line below
- jam.”

If meaning lived in a word, you’d be able to do this. But, of course, you can’t do this, because you don’t know which of the several
possible meanings of jam I had in mind.

Did | mean jam in the sense of a preserve, a crush, a problem, a jazz session...? You have no way of knowing. “Give us some
context,” you would argue, “and then we’ll be able to carry out the task.”

Quite right. But how am I to give you some context? You could rephrase: “Put the word into a sentence, and then we’ll know what
you mean.”

Precisely. If | put the word into a sentence, then you will know what | mean. That is the key principle. Only by using words in
sentences are we able to make sense of them. That is what sentences are for. They are there, quite literally, to make — create — sense.

Without sentences, words are vague, ambiguous things. So, to remove the ambiguity, we need to construct sentences such as “I
like jam on bread” and “I got stuck in a 10-mile jam”. By giving jam some grammatical context, we relate it to other words, and thus
convey a particular meaning.

Grammar is the study of how sentences mean, and how the bits of sentences mean. And that is why it helps.

If we want to understand the meaning conveyed by sentences, and to develop our ability to express and respond to this meaning,
then the more we know about grammar, the more we’ll be able to carry out these tasks well.

Grammar is the structural foundation of our ability to express ourselves, so it can help foster precision, detect ambiguity, and
exploit the richness of expression available in a language. And it can help everyone — not only teachers of English, but teachers of any
subject, for all teaching is ultimately a matter of getting to grips with meaning.

(2)-Ain’t no call to meddle with me, he ain’t. [...]

-Let him say what he likes. I don’t want to have no truck with
him. [...]

-Yes: tell HIM where he come from if you want to go fortune-
telling.

(3) It was just like he was doing the same thing Burt wanted me to
do with the lines on the paper. | was laffing because | thot it was
going to be a hard thing for a mouse to do. But then Algernon kept
going all the way threw that thing all the rite ways till he came out
where it said finish and he made a squeek. Burt says that means he
was happy because he did the thing rite.
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Baoxk 3. Vocabulary and Grammar.

Read the following text on the evolution of theatre in the UK. To complete the text, solve the crossword
by making new forms of the words or inserting a word. If you got the crossword right, it means you
completed the text accurately. Make sure the endings of the words and spelling are correct!

In the crossword, multiple word phrases are inserted as one word.
Example:

TO INVITE - a new form - 1. WEREINVITED

A MOUSE - a new form - 2. MICE

BEAUTIFUL - a new form - 3. MOREBEAUTIFUL

INSERT A PREPOSITION - 2. INFRONTOF

In your answer sheet, write out your answers properly.
Example:

ACROSS 1. WERE INVITED
DOWN 2. LESS INTERESTING

The gaps in the text are numbered according to the crossword (across and down).

Working-class heroes

Public funding helped establish the National Theatre (a more English 7. ... British affair) after 8. ...
Second World War and also strengthened the provision of playhouses and companies outside London,
3. ... adeep pool of native writing and acting talent. The first playwrights 5. ... with convention 2. ...
the Angry Young Men. In 1956, John Osborne wrote Look Back in Anger, and its protagonist Jimmy
Porter became the first in a line of disillusioned working-class figures in British theatre, the alienated
heroes of 4. ... was called ‘kitchen sink’ drama. Playwrights like Bernard Kops, Arnold Wesker and
Shelagh Delaney, with the intense A Taste of Honey (1958), joined Osborne in 9. ... the establishment
and the social inequalities inherent 10. ... British society. The kitchen sink writers were a varied bunch,
most of whom rejected the Angry Young Man tag (or “Woman’ for Delaney). 6. ... while they worked,
more traditional theatre limped on under the pen of Terrence Rattigan, whose The Deep Blue Sea (1952),
1. ... in the ‘well made’ style that conformed to strict technical principles, was a genuine highlight of
post-war theatre.

Across Down

2.to dub 1. to write

5. to break 3. to exploit

7. insert a preposition 4. insert a conjunction
8. insert an article/determiner 6. insert an adverb

9. to criticise 10. insert a preposition
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Remember to write out your answers on your answer sheet!

You are going to read an extract of an article on society. For questions 1-5, read the text and match two
halves of the sentences below. There is one extra half you do not need to use. The beginnings of the

sentences follow the same order as the full sentences in the original text.

Write out the number and the letter with the first 3 words of each part.

1. Assimilation is a process whereby individuals

or groups of differing ethnicity are

A absorbed into the dominant culture of a

society—though not always completely.

2. Forced assimilation was

B happily been joined in the process.

3. The English conquerors

C imposed in early modern times by the
English, who were themselves a mixture of

Saxon and Norman elements.

4. Through considerably less brutal methods, the
Chinese ethnic groups in Thailand and Indonesia
have been

D legally made to adopt the dominant culture
through a process called “directed

acculturation.”

5. In the United States, millions of European

immigrants became more or less

E suppressed the native language and religion in

the Celtic lands of Wales, Scotland, and Ireland.

F willingly assimilated within two or three

generations.
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Bbuok 4. Cultural competence.

You are going to read an extract from a speech of historic importance. Analyse the language and facts
presented in it.

Prove that the person this text is hypothetically attributed to was NOT the speaker delivering this speech
in reality.

Guess and write who WAS the person delivering this speech. Make sure you spell the name correctly.

Write 70-80 words using 3-4 facts or language peculiarities from the text showing that it is not possible
that this speech was delivered by the said person.

Was this speech made by Elizabeth I (Queen of England and Ireland from 17 November 1558 until
her death in 1603)?

[...] As I explained to the House in the middle of June, the stronger our Army at home, the larger must
the invading expedition be, and the larger the invading expedition, the less difficult will be the task of
the Navy in detecting its assembly and in intercepting and destroying it on passage; and the greater
also would be the difficulty of feeding and supplying the invaders if ever they landed, in the teeth of
continuous naval and air attack on their communications. All this is classical and venerable doctrine.
As in Nelson’s day, the maxim holds, “Our first line of defence is the enemy’s ports.” Now air
reconnaissance and photography have brought to an old principle a new and potent aid.

Our Navy is far stronger than it was at the beginning of the war. The great flow of new construction
set on foot at the outbreak is now beginning to come in. We hope our friends across the ocean will
send us a timely reinforcement to bridge the gap between the peace flotillas of [...] and the war flotillas
of [...]. There is no difficulty in sending such aid. The seas and oceans are open.[...]

The gratitude of every home in our Island, in our Empire, and indeed throughout the world, except in
the abodes of the guilty, goes out to the British airmen who, undaunted by odds, unwearied in their
constant challenge and mortal danger, are turning the tide of the world war by their prowess and by
their devotion. Never in the field of human conflict was so much owed by so many to so few.




bnok 5 Bapuanm 6 ctp. 7

Baok 5. Writing.

You are asked to make a graduation speech at your school graduation ceremony.

Theme: Motivation and Life Goals.

The aspects of the theme you mention must match the occasion, resonate with the audience and reflect
your personal feelings and thoughts, values and experiences.

Write your speech in at least 250 words.

A graduation speech is more than just a ceremonial tradition—it’s a speech that combines a heartfelt
send-off, a final farewell and a celebration of achievement all rolled into one. These speeches are
typically delivered by a selected speaker at the commencement, or graduation ceremony.

A graduation speech serves as a symbolic bridge between your school journey and the adventures that
lie ahead. It’s a chance for speakers to reflect on the accomplishments, challenges and growth
experienced throughout the formative years. And most importantly, it’s an opportunity to share some
wisdom, inspiration, and encouragement as graduates embark on their next chapter.

And while writing a commencement speech may seem like a daunting task, breaking it down into basic
steps can make the process more manageable and enjoyable.

You must use the following components in your speech:

1. Greet Your Audience. Say what you feel standing in front of your teachers, fellow students, families
and friends. Grab the audience’s attention and introduce your theme. Then, outline the main points you
want to cover in the body of the speech.

2. Share Your Journey: Reflect on your time in school, highlighting challenges you overcame, lessons
you learned and accomplishments you achieved.

3. Inspire with a story: Share an inspiring anecdote (a short account of something that has happened in
real life), or a life lesson that has shaped you and can resonate with your peers, helping them in a similar
situation, or a joke that can inject some optimism in your audience.

4. Express Gratitude: Thank teachers, family and friends for their support and guidance throughout your
academic journey.

5. Offer Encouragement: Provide motivation and encouragement to your fellow graduates as they
embark on their future endeavors. Powerful closing remarks reinforce your message and leave a lasting
impression. Use a quotation or a proverb capturing the message of your graduation speech.

Use the following recommendations to write a memorable commencement speech:

-Consider the demographics of the graduates, their interests, experiences and the significance of the
occasion.

-Write in a conversational tone, as if you’re speaking directly to the graduates, and use concise language.
-Be sure to include transitions between sections to help the speech flow smoothly and keep the audience
engaged.

-Check your speech for clarity, coherence and impact.



cTp. 8
-Cut out any unnecessary or repetitive information, and refine your language to make it more concise
and compelling.
-Create a pace and rhythm enabling you to hold the attention of your audience and guide them through
the points you are making. You are writing a piece of an oratory genre — it is meant to be spoken out
loud in public — the sound of the words and structures you choose matters.
-Make sure your speech is well-balanced and engaging from start to finish.
-Use examples to illustrate each point.
-Be authentic and genuine.

The purpose of a graduation speech varies depending on the context and the goals of the speaker. But
generally, it serves several key purposes:

Celebrate: Graduation is a big deal, right? So, the speech is a way to celebrate all the hard work and
sweat equity that graduates have contributed towards their student experience. And its graduation is a
huge achievement worth celebrating!

Inspire and Motivate: Many graduates feel nervous and apprehensive about what comes next after
graduation. As happy as they may be to finally be graduating, many students feel a sense of confusion
and discouragement about the future. Graduation speeches are meant to motivate and encourage the
graduating class as they wrap up their student experience. It’s all about making them feel confident and
full of hope as they look towards their future.

Reflect: Remember all those fun times you had in school? Even the monotonous and routine hustle of
being in school will become times you can look back on, joke about and reminisce on for the rest of your
life. Graduation speeches offer a chance to look back on the graduating class memories and once-in-a-
lifetime experience.

Bringing Everyone Together: Graduation is a time for friends, family and teachers to come together and
cheer the graduating class on. The speech helps everyone feel connected and proud of what’s been
achieved.

Closure: Graduation speeches offer closure to the academic journey, providing a symbolic farewell and
a sense of completion to graduates as they bid farewell to their alma mater.

Legacy: Graduation speeches leave a lasting legacy for graduates, offering timeless wisdom, inspiration,
and guidance that they can carry with them as they embark on their future endeavors.



MIY nmenn M.B. JlomoHocoBa Onumnunaaa ans wkonbHukoB «JlomoHocoB» 2025 roa
3aknounTenbHbI 3Tan AHIMUACKUN A3bIK
11 knacc BapuaHT 1

KIo4n

Brnok 1
10 6arnnos

A 1 6ann 3a kax0bil rMyHKmM
Owubka 6 npasornucaHuu — 0 6annos 3a rnyHKm.

OTBETHI

evolution

thousands

Enlightenment

novel

Q| WINF

exquisitely

B 1 6annoB 3a pa3BepHyTbI OTBET Ha BONPOC

50-70 caoB

Compare the ideas spoken about in the extract with the opinion expressed in the article below.

- What common ideas do these two texts share? How do they differ? Make notes on your draft sheet as
you listen.

- What conclusion and practical takeaway can we have from these texts and how can we apply them to
other sciences, the humanities or education in general? Make notes on your draft sheet as you listen.

5 6annoe | 1. Omeem OaH MonAHbIMU Pa3eepHyMbIMU MPESNIOXeHUSIMU.

2. Omeem coomeemcmeyem KOMMyHUKamueHou uesnu/ deMoHcmpupyem
3a0aHHOe yMeHue (npoaHanu3uposame, CpasHUMb, MPUMEHUMb, 06BbSCHUMB).
3. Ecmb onopa Ha mekcm (yumupoeaHue donyckaemcs). 2 u bonee afgemeHma
meKcmoe rnpueodumcsi 8 Kayecmee apa2ymMmeHma.

4. pammamuyeckas u fiekcudeckasi CmopoHbl Ha 00CmMamoYHOM ypoeHe Orisi
MOSTHO20 packpbimusi memal. [Jornyckaemcsi He bonee 2 owubok 8 epaMmamuke
u/unu 2 owubok 8 fIeKCuKe.

5. KomnoHeHm cxodcmea-pasniuqus npucymemeyem.

6. KomroHeHm 8b1800bI-ripuMeHeHuUe 8 Opyaux cghepax npucymemeayem.

7. ApaymeHmauyusi ybedumeribHa.

8. O6bém cobrodaemcs.

4 6anna 1. Omeem 0OaH rofIHbIMU pa3eepHyMbIMU PeOIoXeHUSIMU.

2. Omeem coomeemcmeyem KOMMyHUKamugHou uesnu/ deMoHecmpupyem
3adaHHoe yMeHue (npoaHanuauposamse, CpasHUMb, NMPUMEHUMb, 06 bSACHUMb).
3. Ecmb onopa Ha mekem (yumuposaHue doryckaemcs). 1-2 anemeHma
meKcmoe rnpueodumcsi 8 Kayecmee apa2ymMmeHma.

4. pammamuyeckas u siekcudeckas CmopoHbl Ha 00CMamo4YHOM ypogHe 0ris
MosTHO20 packpbimusi memal. [Jonyckaemcsi He bonee 3 owubok 8 epamMmamuke
u/unu 3 owubokK 8 f1IeKcuKe.

5. KomrnoHeHm cxodcmea-pasnuqus npucymemeyem.

6. KomrnoHeHm 8bi1800bI-rpuMeHeHUe 8 Opyaux cghepax npucymemesyem.

7. Ap2ymeHmauusi ybedumerbHa.

8. O6Bém cobnodaemcsi.

3 6anna 1. Omeem 0OaH rosIHbIMU pa3eepHyMbIMU PeOIOXeHUSIMU.




2. Omeem YACTUYHO coomeemcmeayem KoMmyHUKamueHou uesnu/
deMoHcmpupyem 3adaHHoe yMeHue (rpoaHanu3uposams, CPagHUMb,
npuMeHUmsb, 06bSICHUMB).

3. Ecmb oniopa Ha mekcm (yumuposaHue donyckaemcs). 1 aieMeHm mekcmos
npusodumcs 8 Kadyecmee apayMeHma.

4. pammamuyeckas u flekcudeckasi CmopoHbl Ha 00CmMamo4YHOM ypoeHe 0r5isi
MosIHO20 packpbimusi memal. [ornyckaemcsi He bonee 4 owubok 8 epamMmamuke
u/unu 4 owubok 8 fieKcukKe.

5. KomnoHeHm cxodcmea-pasnu4qus npucymemeyem.

6. KomroHeHm ebi8odbI-ripuUMeHeHUe 8 Opyaux cehepax npucymemesyem.

7. Apaymermauyust HACTUYHO ybedumernbHa.

8. O6bém cobrrodaemcs.

2 banna

1. Omeem OaH MOMHbIMU Pa38ePHYMbIMU rPEO/IOKEHUSIMU.

2. Omeem YACTUYHO coomeemcmeayem KoMmyHUKamueHou uesnu/
demMoHCcmpupyem 3adaHHOe yMeHuUe (npoaHanu3uposamse, cpasHUMb,
npumeHUMs, 06bSCHUMB).

3. OTCYTCTBYET onopa Ha mekcm (uumupoeaHue donyckaemcsi) NN
MamepuaJsi U3 meKkcmos He coomeemcmayem apa2yMeHmy.

4. (pammamuyeckas u flekcu4eckasi CmopoHbl Ha 00CMamo4YHOM ypoeHe Or5isi
MosTHO20 packpbimusi memal. [Jornyckaemcsi He bonee 5 owubok 8 epamMmamuke
u/unu 5 owubokK 8 fIeKCuKe.

O4NH N3 KOMINOHEHTOB OTCYTCTBYET:

5. KomrnoHeHm cxodcmea-pa3snu4yus npucymecmayem.

6. KomroHeHm 8bi800bI-rpuMeHeHUEe 8 Opyaux cehepax npucymemesyem.

7. ApaymeHmauyusi HE y6edumerbHa.

8. O6bém:

Crnoe meHee 40.

Cnios 6ornee 80.

1 6ann

1. Omeem OaH HEMOHbIMU pa3eepHymbIiMU rpedrioXeHUsIMU.

2. Omeem YACTUYHO coomeemcmeayem KoMmyHUKamueHoU uesnu/
OemMoHcmpupyem 3adaHHoe yMeHue (rpoaHanu3uposams, cpasHuUms,
npumeHUMs, 06 bACHUMB).

3. OTCYTCTBYET onopa Ha mekcm (uumuposaHue donyckaemcsi) U1
Mamepualsi U3 mekcmog He coomeemcmeayem ap2yMeHmy.

4. (pammamuyeckas U flekcudeckasi CmopoHbl Ha 00CMamoYHOM ypoeHe Ornisi
MOSTHO20 packpbimusi memal. [Jornyckaemcsi He bonee 6 owubok 8 epammamuke
u/unu 6 owuboK 8 fIeKCUKe.

O4NH N3 KOMINOHEHTOB OTCYTCTBYET:

5. KomrioHeHm cxodcmea-pa3snu4qusi npucymemeyem.

6. KomroHeHm 8b1800bI-ripUMeHeHuUe 8 Opyaux cghepax npucymemeayem.

7. ApeymeHmauyusi HE y6edumeribHa.

8. O6Bém:

Cnos meHee 30.

0 6annos

1. Omeem OaH HEROHbIMU pa3eepHymbIiMU rpeOdrioXeHUSIMU.

2. Omeem HE coomeemcmeyem KoMMyHUKamueHou uesnu/ deMoHcmpupyem
3a0aHHOe yMeHue (npoaHanu3uposame, CpasHUMb, MPUMEHUMb, 06BbSCHUMD).
3. OTCYTCTBYET onopa Ha mekcm (yumupogaHue Aornyckaemcsi).

4. pammamuyeckas u fiekcudeckas CmopoHbl Ha 00CMamoYHOM yposHe 01
MosIHo20 packpbimusi memal. [Jonyckaemcs 6 u bonee owubok 8 epammamuke
u/unu 6 u bonee owuboK 8 NEKCUKe.

O4NH NIt OBA KOMINOHEHTA OTCYTCTBYET:

5. KomrnoHeHm cxodcmea-pasnuqus npucymemeyem.

6. KomrnoHeHm 6b1800bI-rpuMeHeHuUe 8 Opyaux cghepax rnpucymemeayem.

7. ApeymeHmauusi HE y6edumernbHa.

8. O6bém:

Cnos meHee 20.




TekKcT:

When Charles Darwin published On the Origin of Species 166 years ago, there were, naturally,
misunderstandings. In an 1860 review, Richard Owen, a leading Victorian scientist, rhetorically asked whether
evolution by natural selection continuously operated through time. “Unquestionably not,” Owen wrote.

Au contraire. The theory of evolution, masterfully crystallized by Darwin, shows how, over generations,
populations of organisms have been shaped by natural selection. And given our current understanding, how this
process continues even today.

Evolution is elegantly simple, in some ways simpler—or at least, more apparently straightforward—than many
other key concepts in science. However, its apparent simplicity continues to attract a disproportionate number of
misconceptions, as though to fill in the spaces surrounding what people know ... or think they know.
Misconception: Evolutionary biology isn’t a science because it’s a historical phenomenon and can’t be
tested

Biologists make all sorts of predictions based on evolutionary theory, and often they are fulfilled. Notably,
differential reproduction (whether observed in nature or a laboratory) nearly always causes a shift in a population
whereby some traits are subsequently represented in greater frequency. Evolutionary change is predicted and
observed in laboratory populations whenever the reproductive rate of a study species is fast enough, whereupon
change can be observed in years, months, weeks, even—in the case of microbes—days. Field studies have also
documented a dizzying array of evolutionary changes deriving from natural selection. Many sciences, notably
astronomy and geology, engage uniquely with historical phenomena (we can’t experimentally manipulate stars or
continents), and yet they generate impressive empirical testing, often based on detailed observational regimes
along with falsifiable predictions. And there is no question of their status as bona fide sciences. Evolutionary
biology is no different.

Bnok 2
10 6arnos

Kputepuun oueHMBaHUA NUCbMEHHOW peyn

CopepxaHue 10
Makc
Bonpoc: kak TekcTbl | AHanus npoBeaeH, MHeHue | 2 MpucyTcTByeT,
U3 XyOoXeCTBEHHOW | BbiCKasaHo, aprymeHT(bl) obocHoBaHve
nutepaTypsl npmBoAnTCA yoeauTenbHbIn/ble. HenornyHoe/HegOCTaTOYHO
OOMOMHAKT  naew pasBuTO UMK He
BaXXHOCTU NPUBOLUTCS apPryMeHT.
rpaMmaTumkmn?
Bonpoc: Kakue | AHanus nposefeH, MHeHue | 2 MpucytcTayer,
netanu obpasa | BbicKkasaHo, orM4Ho OBOCHOBaHO. obocHoBaHve
packpbiBaeT Hetanen ot 2 n bonee onsa Kaxagoro HenornyHoe/HegOCTaTOYHO
rpammaTuka? nepcoHaxa. pasBuTO.
nnm
[etanen He Oonee 1 ans
KakOoro nepcoHaxa.
Bonpoc: Kakue | AHanus nposefeH, MHeHue | 2 MNpucytcTayer,
NPUYUHBI MOTMM | BbICKa3aHoO, NTOrMYHO 060CHOBAHO. obocHoBaHve
npueecTtun K | 2 MEPCOHAYXA HenorMyHoe/HeJoCTaTO4HO
HapyLIeHuAM pasBuTO.
rpaMmmaTU4eCcKnx U
HOpM y 1 MEPCOHAX
nepcoHaxen?
Bonpoc: Kakue | AHanus nposefeH, MHeHue | 2 MNpucytcTayer,
obpasbl yaanoch | BbickazaHo, NOrM4HO 0OOCHOBAHO. obocHoBaHne




cosgaTtb aBTopy | 2 MNEPCOHAXA HenornyHoe/HeJOCTaTOUHO
Onarogaps pasBuTO.

CTUNINCTUYECKOMY nnn

npueMy HapyLleHus 1 NMEPCOHAX
rpaMmaTn4eckux

HOpM?

Bonpoc: Kak moxHO | icnpaBneHus BHeCEHbI KOPPEKTHO. | 2 Wcnpasnenus BHeceHb! | 1
oTpedakTMpoBaTb 1 TEPCOHAX: 2 wn ©onee KOPPEKTHO.

OTPbIBKU, YTOObI ucripaeneHus. 1 MEPCOHAX: 1
CKoppeKTMpoBaTb 2 TIEPCOHAX: 4 wun ©onee ncnpasrneHue.

rpaMmmaTUyeckyto ncnpasneHun. 2 MEPCOHAX: 1-3
HopMmy? ncnpasneHus.

Ecnu donyckaemcs 4 u 6onee nekcudeckux U epaMmmamuyeckux owubok 8 omeeme, — 1 6ann 3a 1
80rIPOC MpU yCrI08UU 8ePHO20 omMeema o codepxaHuio.

Ecnu koMrioHeHm cmpykmypsl omcymcmeyem — 0 6asnios. 0
Ecnu ucnpaeneHusi HekoppekmHbie — 0 6asirioe 3a 3mom eorpoc.

Ecnu doryckaromcesi epaMmamuyeckue U leKcuyeckue owubku, Hapywaroujue noHumarue, — 0 6annos
3a eornpoc.

PeKyppeHmHbie owubku yqumsigaromesi 1 pas

maemorsoausi MuHyc 1 6anna 3a Bce NOBTOPbLI B LIEMNOM

8 crlyyae Hecoomeemcmeusi codepxkaHuto 3adaHusi paboma nonyyam 0 6anna

TeKcThbl:

(2) -But I ain’t got sixty pounds.
-One would think you was my father.
-Here! You give me that handkerchief. He give it to me, not to you.

3) I hope | have luk. I got my rabits foot and my luky penny and my horshoe. Dr Strauss said dont be so superstishus Charlie.
This is sience. | dont no what sience is but they all keep saying it so mabye its something that helps you have good luk.
Anyway Im keeping my rabits foot in one hand and my luky penny in the other hand with the hole in it. The penny | meen.

Bnok 3
15(16) 6annos

A [ bann 3a nynkm
Owubka 6 npasornucaHuu — 0 6asnos 3a rnyHKm.

ACross Down
2.do 1. violating
4. was governed 3. were

7. while 4. wore

8. a — 3a Takoii otBeT 2 BAJIJIA. 5. set

3a 3ToT myHKT 1 Gasi, Ja)e €civ MycTo, JaXKe €CIIM HeTPaBHIIbHBIN 6. cheaper
OTBET

9. for

B 7 6ann 3a nynkm
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Bnok 4
10 6annos
70-80 cnos
CopepxaHue 10
Makc
KTo aBTOp? OnpegeneH BepHO, npasonucaHue | 2 OnpegneneH BepHo, | 1
BEpHoOe. npaBonucaHne HeBepHoe.
AprymeHTbl AprymeHTt BEPHbIN, NOMNYHO | 2 AprymeHT npucytcTeyeT, HO | 1
060CHOBaH. (makc | obocHoBaHue
8) HenormyHoe/HegoCTaToO4HO
pas3BuTO.

Ecnu doryckaemcsi 4 u 6ornee fIeKCUYeCcKUx U epaMmamuyeckux ouwubok 8 omeeme, — 1 6asn 3a 1

80r1POC MpU ycrio8uUU 8epHO20 omaema o coOepXKaHuio.
Cnos meHee 60 - muHyc 1 6ann
Cnos 6onee 90 - muHyc 1 6ann

Ecnu komnoneHm cmpykmypbsl omcymcmeayem — 0 6annos.

Ecnu donyckaromes epaMmamuyecKkue U fiekcudyeckue owubku, Hapywarouwjue noHumaHue, — 0 6asnnoe

3a 80ripoc.

PeKyppeHmHbie owubku yqumsigaromesi 1 pas

maemaorsiocus MWHYC 1 6anna 3a Bce NOBTOPbLI B LIEJIOM

8 crlydae Hecoomeemcemeusi codepxxaHuto 3adaHusi paboma nosny4dam 0 6anna

Not Barack Obama
We Shall Fight on the Beaches by Sir Winston Churchill June 4, 1940

Tekcr:

I have, myself, full confidence that if all do their duty, if nothing is neglected, and if the best
arrangements are made, as they are being made, we shall prove ourselves once again able to defend our
Island home, to ride out the storm of war, and to outlive the menace of tyranny, if necessary for years,
if necessary alone. At any rate, that is what we are going to try to do. That is the resolve of His Majesty’s
Government-every man of them. That is the will of Parliament and the nation.

Even though large tracts of Europe and many old and famous States have fallen or may fall [...] we
shall not flag or fail. We shall go on to the end [...] we shall fight on the seas and oceans, we shall fight
with growing confidence and growing strength in the air, we shall defend our Island, whatever the cost
may be, we shall fight on the beaches, we shall fight on the landing grounds, we shall fight in the fields
and in the streets, we shall fight in the hills; we shall never surrender, and even if, which I do not for a
moment believe, this Island or a large part of it were subjugated and starving, then our Empire beyond



the seas [...] would carry on the struggle, until, in God’s good time, the New World, with all its power

and might, steps forth to the rescue and the liberation of the old.

Bbnok 5
55 6annos

KpMTepMM OLEeHMBaHUA NUCbMEHHOMN peyn

CopepxaHue 25
MakKkc

MpuBeTtcTBME 1. CooTBeTCTBUE CUTYauuU/TEME. 5 MwuHyc 1 6ann 3a Kaxagpin 1-
2. MpucyTcTBne TUNUYHBIX KOMMOHEHT npu oTcyTcTBUN | 4
NPUBETCTBEHHbIX knuwe/ W HENOTMYHOCTK, crnabon
MONOMaTUYHOCTb. y6eanTensHOCTL.

3. YyscTBa.
4. Tema.
5. MnaH.

MpongeHHbIN NyTb 1. CooTBeTCTBUE CUTYaUUU/TEME. 5 MwuHyc 1 6ann 3a Kkaxagpln 1-
2. TpucytcTBrMe TUMWUYHBIX KNULE KOMMOHEHT npu oTcyTcTBUN | 4
pasMbILLIEHNNA. W HENOTMYHOCTK, cnabon
3. BocnomuHaHums. ybeanTenbHOCTL.

4. TpygHoCTW.
5. N3BneyeHHbIe ypoKW.

BooxHoenswowas 1. CooTBeTCTBME CUTYyauum/Teme. 5 Mwunyc 1 6ann 3a kaxgbin 1-

ncropus 2. TpucytcTBME TUMWYHBIX KNULIE KOMMOHEHT npwu oTcyTcTBUMN | 4
CTOPUTENIIMHrA. UNN HENOMMYHOCTK, cnabon
3. Wctopua uto-TO B aBTOpe ybeanTensHoCTw.
cchopmupoBsana.

4. PeneBaHTHO AN MOMNOAEXM.
5. Yemy-To yuurT.

BnarogapHocTb 1. CooTBeTCTBUE CUTYyaUuU/TEME. 5 MuHyc 1 6ann 3a Kaxgpin 1-
2. TpucytcTBME TUMWYHBIX KNULIE KOMMOHEHT npwu oTcyTcTBUMN | 4
GnarogapHocTu. UKW HENOMMYHOCTK, cnabon
3. Yuutensa ynomMsaHyTbl. y6eantTensHOCTL.

4. PoavTtenu ynoMsiHyThl.
5. MpunymnHel GrarogapHoCTW.

BooaywesneHue, 1. CooTBeTCTBME CUTYyauuU/TEME. 5 MwuHyc 1 6ann 3a kaxgbli 1-

HanyTcTBue 2. TpucytcTBME TUMUYHBIX KNULE KOMMOHEHT npu oTcyTcTBUN | 4
HanyTCcTBuS. W HEJNOTMYHOCTK, cnabon
3. Barnsag B bygylee. y6eauTensHOCTK.

4. UuTtara.
5. ®uHanbHas BooAyLLEBNSAOLLASNA
hpasa.
Ecnu koMrnoHeHm cmpykmypbl omcymcmesyem

Ctunb CooTBeTCcTBYET OpaTOPCKOMY XaHpy | 1 He cooTBeTCcTBYET 0
1 LueneBow ayamTopum (MOXeT BbITb opaToOpPCKOMY XaHpY,
HedopMarnbHbIM, MOXET BbITb XaoTWUYeH, He onpasaaH
cMeLLeHue ¢ opmarnbHbIM, HO CTUMUCTNYECKUM 3P dheKTOM
onpasAaHO CTUNNCTUYECKUM
appekToM Ha cniylaTens)

Ceasytowasa nekcuka | MNpucytcTByeT, COOTBETCTBYET 1 OtcyTcTBYET MNK He 0

Jl1ornke noBecTBoBaHUA

COOTBETCTBYET J10rnKe
noBecTBOBaHUA




Henenve Ha MpucyTCTBYIOT, COOTBETCTBYIOT 1 OTCyTCTBYIOT UNN He 0
ab3aubl, NOrvKe NoBecTBOBaHMS COOTBETCTBYHIOT JIOrMKe
Nnoa3arofnoBku NMoBEeCTBOBaHUA
KonuuyectBo cnos O6wvemMm cobntogaetca (ot 250 crios) | 1 O6bem meHee 230 crnos 0

O61bem BHywWwMTENbHBIM (0T 300 2

CnoB)
fl3bikoBas cocTaBnsoLwWan 30

Makc
Jlexkcuka 2 6anna 3a Kaxayto omnbKy
MpammaTnka 2 B6anna 3a Kaxayto oLmbKy
apTuKNu, NyHKTyaums, opcorpacus 1 6ann 3a kaxayo oLnbKy
PeKyppeHmHbie owubku yqumsigaromesi 1 pas

TaBTONOIMMS, NeKcnyeckas n3bbITOYHOCTb MUHYC 2 Banna 3a kaxgplii NoBTOp

8 crlydae Hecoomeemcemeusi codepxaHuto 3adaHusi paboma nonydam 0 6anna




MIY nmenn M.B. JlomoHocoBa Onumnuaga ans wkonbHukoB «JlomoHocoB» 2025 roa
3aknunTenbHbIN 3Tan AHIMUNCKUIA A3bIK
11 knacc BapuaHT 2

KINo4n

Brnok 1
10 6arinos

A 1 6ann 3a kaxO0bil MyHKmM
Owubka 6 npasornucaHuu — 0 6annos 3a rnyHKm.

OTBETHI

evolution

thousands

Enlightenment

novel

QP WINF

exquisitely

B 1 6annoB 3a pa3BepHyTbIN OTBET Ha BONPOC

50-70 caoB

Compare the ideas spoken about in the extract with the opinion expressed in the article below.

- What common ideas do these two texts share? How do they differ? Make notes on your draft sheet as
you listen.

- What conclusion and practical takeaway can we have from these texts and how can we apply them to
other sciences, the humanities or education in general? Make notes on your draft sheet as you listen.

5 6annose | 1. Omeem daH ronHbIMU Pa3eepHyMbIMU MPESIOKEHUSMU.

2. Omeem coomeemcmeayem KOMMYyHUKamueHoU yesnu/ 0eMoHcmpupyem
3a0aHHoOe yMeHue (npoaHanu3uposame, CpagHUMb, MPUMEHUMb, 06BbSCHUMB).
3. Ecmb onopa Ha mekcm (UumuposaHue dornyckaemcs). 2 u bonee afgemeHma
meKcmos rnpusoOUMCcs 8 Ka4ecmee apayMmeHma.

4. pammamuyeckas u fiekcudeckasi CmopoHbl Ha 00CmMamoYHOM ypoeHe Onisi
Mo71IHO20 pacKkpbimus memsi. [Jonyckaemcs He 6onee 2 owubok 8 epammamuke
u/unu 2 owuboK 8 IEKCUKE.

5. KomnoHeHm cxodcmea-pasnuqus npucymemeyem.

6. KomroHeHm 8b1800bI-ripuMeHeHuUe 8 Opyaux cehepax npucymecmesyem.

7. ApaymeHmauyusi ybedumeribHa.

8. O6BéMm cobnodaemcsi.

4 6anna 1. Omeem 0OaH rosIHbIMU pa3eepHyMbIMU rPeOdIoXeHUSIMU.

2. Omeem coomeemcmeyem KOMMyHUKamueHou uesnu/ deMoHcmpupyem
3a0aHHOe yMeHue (npoaHanu3uposame, CpasHUMb, MPUMEHUMb, 06BbSCHUMb).
3. Ecmb onopa Ha mekcm (yumuposaHue doryckaemcs). 1-2 anemeHma
meKcmoe rnpueodumcsi 8 Kayecmee apa2ymMmeHma.

4. pammamuyeckas u fieKcudeckas CmopoHbl Ha 00CMamoYHOM yposHe 01
MosTHO20 packpbimusi memal. [Jonyckaemcsi He bonee 3 owubok 8 epamMmamuke
u/unu 3 owubok 8 fiIeKCcuKe.

5. KomrnoHeHm cxodcmea-pasnuqus npucymemeyem.

6. KomroHeHm 8bi1800bI-rpuMeHeHuUe 8 Opyaux cghepax npucymemeayem.

7. ApaymeHmauus ybedumeribHa.

8. O6Bém cobnodaemcs.




3 banna

1. Omeem OaH MOHbIMU Pas38epPHYMbIMU rPEOSIOKEHUSMU.

2. Omeem YACTUYHO coomeemcmeyem KOMMyHUKamueHou uenu/
deMoHcmpupyem 3adaHHoe yMeHue (rpoaHanu3uposams, CpagHUMb,
npumeHUMs, 06 bACHUMB).

3. Ecmb onopa Ha mekcm (UumuposaHue dornyckaemcs). 1 asieMeHm mekcmos
npusodumcs 8 Kadyecmee apayMeHma.

4. pammamuyeckasi u fiekcudeckasi CmopoHbl Ha 00cmamoYyHOM ypoeHe 0risi
MosIHO20 packpbimusi memal. [Jornyckaemcsi He bonee 4 owubok 8 epamMmamuke
u/unu 4 owubokK 8 fIeKCuKe.

5. KomnoHeHm cxodcmea-pasnu4qus npucymemeyem.

6. KomnoHeHm 8bi800bI-ripuUMeHeHUEe 8 Opyaux cehepax npucymemesyem.

7. ApeymeHmauyust HACTUYHO ybedumerbHa.

8. O6bém cobrrodaemcs.

2 banna

1. Omeem OaH MOMHbIMU Pa38ePHYMbIMU MPEOIOKEHUSIMU.

2. Omeem YACTUYHO coomeemcmeayem KoMMyHUKamueHou uesnu/
deMoHcmpupyem 3adaHHoe yMeHue (rpoaHanu3uposams, CpagHUMb,
rnpumeHUmMs, 06 bSCHUMB).

3. OTCYTCTBYET onopa Ha mekcm (yumuposaHue doryckaemcsi) U1
Mamepuars U3 meKkcmos He coomeemcmeayem apayMeHmy.

4. pammamuyeckas U fiekcudeckasi CmopoHbl Ha 00CcmamoYHOM ypoeHe Orisi
MosIHO20 packpbimusi memal. [ornyckaemcsi He bonee 5 owubok 8 epamMmamuke
u/unu 5 owubok 8 fieKcukKe.

O4nH N3 KOMIMNOHEHTOB OTCYTCTBYET:

5. KomrnoHeHm cxodcmea-pa3snu4yus npucymecmayem.

6. KomrnoHeHm 8b1800bI-IpuMeHeHuUe 8 Opyaux cghepax npucymemeyem.

7. ApaymeHmauyusi HE y6edumerbHa.

8. Obbém:

Crnioe meHee 40.

Cnos 6ornee 80.

1 6ann

1. Omeem OaH HENOnHbIMU pa3eepHymbiMU rpeOrioXeHUSIMU.

2. Omeem YACTUYHO coomeemcmeyem KoMMyHUKamueHou uenu/
demoHcmpupyem 3adaHHOe yMeHue (npoaHanuauposams, cpasHUMmb,
MpUMeHUMb, 06BSACHUMD).

3. OTCYTCTBYET onopa Ha mekcm (yumuposaHue donyckaemcsi) TN
MamepuaJsi U3 meKkcmos He coomeemcmeayem apa2yMeHmy.

4. pammamuyeckasi u iekcuyeckasi CmopoHbl Ha d0CmMamo4YHOM ypoeHe Onisi
MOSTHO20 packpbimusi memal. [Jornyckaemcsi He bonee 6 owubok 8 epamMmamuke
u/unu 6 owuboK 8 IEKCUKE.

O4NH N3 KOMINOHEHTOB OTCYTCTBYET:

5. KomnoHeHm cxodcmea-pasnuqus npucymemeyem.

6. KomroHeHm 8b1800bI-rpuMeHeHuUe 8 Opyaux cehepax npucymecmeayem.

7. ApeymeHmauyusi HE y6edumeribHa.

8. Obbém:

Cnos meHee 30.

0 6annos

1. Omeem OaH HENOHbIMU pa3eepHymbIiMU rpeOrioXeHUSIMU.

2. Omeem HE coomeemcmeyem KoMMyHUKamugsHoU uernu/ deMoHcmpupyem
3a0aHHOe yMeHue (npoaHanu3uposame, CpasHUMb, MPUMEHUMb, 0OBbSCHUMB).
3. OTCYTCTBYET onopa Ha mekcm (yumupogaHue OorycKkaemcs).

4. pammamuyeckas u fiekcudeckasi CmopoHbl Ha 00CmMamo4YHOM ypoeHe Onisi
MosIHO20 packpbimus memal. [Jonyckaemcs 6 u bonee owubok 8 epammamuke
u/unu 6 u boree owuboK 8 fIeKCUKe.

OAOnH NI OBA KOMIMOHEHTA OTCYTCTBYET:

5. KomroHeHm cxodcmea-pa3snu4dus npucymemeyem.

6. KomrnoHeHm 8b1800bI-IpuUMeHeHuUe 8 Opyaux cghepax npucymemeyem.

7. ApeymeHmauusi HE y6edumernbHa.

8. O6BéMm:




Cnos meHee 20.

TekKcT:

When Charles Darwin published On the Origin of Species 166 years ago, there were, naturally,
misunderstandings. In an 1860 review, Richard Owen, a leading Victorian scientist, rhetorically asked whether
evolution by natural selection continuously operated through time. “Unquestionably not,” Owen wrote.

Au contraire. The theory of evolution, masterfully crystallized by Darwin, shows how, over generations,
populations of organisms have been shaped by natural selection. And given our current understanding, how this
process continues even today.

Evolution is elegantly simple, in some ways simpler—or at least, more apparently straightforward—than many
other key concepts in science. However, its apparent simplicity continues to attract a disproportionate number of
misconceptions, as though to fill in the spaces surrounding what people know ... or think they know.
Misconception: Because of evolution, living things are always getting “better”

Not necessarily. Early in the Earth’s history, a few billion years ago, life was very simple. Since then, it has evolved
increasing complexity and enhanced ability to flourish in a variety of environments. In that sense, living things
have gotten “better.” But any notion of improvement is subject to human-centered bias. Here’s a selection from
the 1923 poem “Progress” by renowned evolutionary biologist Julian Huxley (son of “Darwin’s bulldog,” Thomas
Huxley, and brother of Aldous):

The Crab to Cancer junior gave advice:

“Know what you want my son, and then proceed

Directly sideways. God has thus decreed—

Progress is lateral; let that suffice.”

Darwinian Tapeworms on the other hand

Agree that Progress is a loss of brain, ...

Living things have been honed by evolution to do an excellent—or at least, an adequate—job of living their lives
and reproducing; accordingly, no species has “progressed” further than any other. We evolved big brains. A sign
of progress? Well, bats have evolved sonar and flight, sharks have “progressed” beyond us in swimming and
electroception, dogs in olfactory acuity and hearing, and so on.

It is also tempting but misleading to think that free-living organisms—especially vertebrates such as ourselves—
have progressed beyond those sneaky, regrettable, and “less competent” parasites. And yet, there are
substantially more of the latter than the former. How do we know this? Because inside every vertebrate there
cavorts a multitude of parasites, from macroscopic worms to an array of microscopic beasts. Necropsies have
found that most every animal is host to, well, a host of parasites. So, if abundance is a sign of progress, maybe
parasitism is the winner! Or maybe we shouldn’t think in terms of evolutionary “progress” at all.

bnok 2
10 6annos

KpMTepMMoueHMBaHMﬂHMCbMeHHOﬁpeHM

CopepxaHue 10

Makc
Bonpoc: kak TekcTbl | AHanus npoBefeH, MHeHue | 2 MpucyTcTayerT,
N3 XyOOXeCTBEHHOW | BbiCKasaHo, aprymeHT(bl) obocHoBaHve
nutepaTtypsl npmBoanTCA yoeautenbHbIi/ble. HenornyHoe/HeJOCTaTOYHO
OOMOMHAKT  naero pasBuUTO UMK He
BaXHOCTN NPUBOLMUTCSI aPryMEHT.
rpaMmaTtumkmn?
Bonpoc: Kakue | AHanus nposefeH, MHeHue | 2 MNpucytcTayer,
netanu ob6pasa | BbickaszaHo, OrM4Ho OBOCHOBAHO. obocHoBaHue




packpbiBaeT [etanen ot 2 n 6onee gns kaxgoro Henorn4yHoe/HegoCTaTOYHO
rpammarmka? nepcoHaxa. pasBuTo.
nnu
Detanen He Gonee 1 ans
Ka)KOoro nepcoHaxa.
Bonpoc: Kakvne | AHanua nposefeH, MHeHue | 2 MpucyTcTayerT,
NPUYMHbI Mornu | BbickazaHo, NorM4Ho 060CHOBaHO. obocHoBaHve
npuBecTun K | 2 MEPCOHAXA HenornyHoe/HegOCTaTOYHO
HapyLleHMsaM pas3BUTO.
rpammMaTuyecKmnx 2z
HOpM y 1 MEPCOHAX
nepcoHaxemn?
Bonpoc: Kakue | AHanus npoBeaeH, MHeHue | 2 MpucytcTayer,
o6pa3sbl yAanochb | Bbicka3aHo, NIOrMyHo 060CHOBaHO. obocHoBaHve
co3gaTtb aBTopy | 2 MEPCOHAXA HenormyHoe/HeJoOCTaTOYHO
6narogaps pasBuTO.
CTUNUCTUYECKOMY nnm
npuemy HapyLleHus 1 MEPCOHAX
rpaMmaTn4eckmx
HOpM?
Bonpoc: Kak moxxHO | VicnpaBneHnsi BHeECEHbI KOPPEKTHO. | 2 WcnpaeneHus BHECEHbI
oTpenakTupoBaTb 1 TEPCOHAX: 2 wn ©onee KOPPEKTHO.
OTPbIBKK, YTOObI ncnpasreHus. 1 MEPCOHAX: 1
CKOppeKTMpoBaTb 2 TIEPCOHAX: 4 wn ©onee ncnpasreHue.
rpamMmmMaTU4ecKyto ncrnpasneHun. 2 MEPCOHAX: 1-3
HopMmy? ncnpasneHus.
Ecnu donyckaemcsi 4 u 6osiee nnekcu4ecKux U epammamuyeckux owubok e omeeme, — 1 6ann 3a
80/IPOC MpU yCrI08UU BEPHO20 OMeema o co0epKaHUu!o.
Ecnu komnoneHm cmpykmypsl omcymcmeayem — 0 6annos.
Ecnu ucnpaeneHusi HekoppekmHbie — 0 banios 3a 3mom 80ripoc.
Ecnu donyckaromes epammamuyecKkue U ieKkcudyeckue owubku, Hapywaroujue noHumaHue, — 0 6asnnos
3a 8oripoc.
PeKyppeHmHbie owubku ydumsigaromesi 1 pas
masmorsoausi MuHyc 1 6anna 3a Bce NOBTOPLI B LIEMNOM

8 criydae Hecoomeemcemaeusi codepxxaHuto 3adaHusi paboma ronydam 0 6anna

TeKcThbl:

(2)-Ain’t no call to meddle with me, he ain’t. [...]
-Let him say what he likes. I don’t want to have no truck with him. [...]
-Yes: tell HIM where he come from if you want to go fortune-telling.

(3) It was just like he was doing the same thing Burt wanted me to do with the lines on the paper. | was laffing because |
thot it was going to be a hard thing for a mouse to do. But then Algernon kept going all the way threw that thing all the rite
ways till he came out where it said finish and he made a squeek. Burt says that means he was happy because he did the
thing rite.

Bbnok 3
15 6arnnos

A [ bann 3a nynkm
Owubka e npasonucaHuu — 0 6annoe 3a nyHKM.



ACross Down

2. were dubbed 1. written

5. to break 3. exploiting
7. than 4. what

8. the 6. even

9. criticis/zing 10. in

B 1 6ann 3a nynkm

OTBETHI

glN W N
o mo|>

Bnok 4
10 6annos
70-80 cnos
CoaoepxaHue 10
Makc
KTo0 aBTOp? OnpepneneH BepHO, npaBonucaHue | 2 OnpepeneH BepHo, | 1
BEpPHOE. npaBonucaHne HeBEpPHOE.
AprymeHTbl AprymeHT BEPHbIN, norunyHo | 2 AprymeHT npucyTcTeyeT, HO | 1
060CHOBaH. (makc | obocHoBaHue
8) HenormyHoe/HegoCTaToOYHO
pasBuUTO.

Ecnu dornyckaemcs 4 u 6onee nekcudecKkux U epaMmamuyeckux owubok 8 omeeme, — 1 6an 3a 1
80rPOC MPU yCrio8uUU 8epHO20 omeema o coOepXaHulo.
Cnoe meHee 60 - muHyc 1 6ann
Cnos 6onee 90 - muHyc 1 6ann

Ecnu koMrnoHeHmM cmpykmypbl omcymemayem — 0 6asiios.
Ecnu donyckaromes epaMmamuyecKkue U fieKkcudyeckue owubku, Hapywarouwjue noHumaHue, — 0 6asnnos
3a sorpoc.

PeKyppeHmHbie owubku yqumsigaromesi 1 pas

maemorsiocus MWHYC 1 6anna 3a Bce NOBTOPbLI B LIEJIOM

8 c/lydae Hecoomeemcemeusi codepxxaHuto 3adaHusi paboma nosydam 0 6anna

Not Elizabeth 1.
WAR SITUATION. HC Deb 20 August 1940, by Sir Winston Churchill

Text:




[...] As I explained to the House in the middle of June, the stronger our Army at home, the larger must
the invading expedition be, and the larger the invading expedition, the less difficult will be the task of
the Navy in detecting its assembly and in intercepting and destroying it on passage; and the greater also
would be the difficulty of feeding and supplying the invaders if ever they landed, in the teeth of
continuous naval and air attack on their communications. All this is classical and venerable doctrine. As
in Nelson’s day, the maxim holds, “Our first line of defence is the enemy’s ports.” Now air
reconnaissance and photography have brought to an old principle a new and potent aid.

Our Navy is far stronger than it was at the beginning of the war. The great flow of new construction
set on foot at the outbreak is now beginning to come in. We hope our friends across the ocean will send
us a timely reinforcement to bridge the gap between the peace flotillas of [...] and the war flotillas of
[...]. There is no difficulty in sending such aid. The seas and oceans are open.|...]

The gratitude of every home in our Island, in our Empire, and indeed throughout the world, except in
the abodes of the guilty, goes out to the British airmen who, undaunted by odds, unwearied in their
constant challenge and mortal danger, are turning the tide of the world war by their prowess and by
their devotion. Never in the field of human conflict was so much owed by so many to so few.

bnok 5
55 6annos

Kputepumn oueHMBaHUA NUCbMEHHOW peyn

CoaoepxaHue 25
MaKC

MpuseTcTBME 1. CooTBeTCTBME CUTYyauum/Teme. 5 Mwunyc 1 6ann 3a kaxgbin 1-
2. MpucyTcTBre TUMNYHBIX KOMMOHEHT npwu oTcyTcTBUMN | 4
NPUBETCTBEHHbIX knuwe/ WM HEMNOMMYHOCTH, criabomn
WANOMATUYHOCTb. ybeautensHoCTK.

3. YyscTBa.
4. Tema.
5. MnaH.

MponaeHHbIN NyTb 1. CooTBeTCTBME CUTYyauuU/TEME. 5 MwuHyc 1 6ann 3a kaxgbli 1-
2. TpucytcTBME TUMWYHBIX KNULIE KOMMOHEHT npwu oTcyTcTBUMN | 4
pasMbILLIEHNN. MM HENOMMYHOCTHK, criabomn
3. BocnomuHaHus. ybeauTensHocTw.

4. TpygHocTu.
5. Ui3BrieyeHHble ypoKN.

BooxHoBnsitowas 1. CooTBeTCTBME CUTYyauuU/TEME. 5 MwuHyc 1 6ann 3a kaxgbli 1-

ncrtopms 2. TpucytcTBME TUMUYHBIX KNULe KOMMOHEHT npu oTcyTcTBUN | 4
CTOPUTENIIMHrA. WX HENOTMYHOCTK, cnaboi
3. Wctopma Jrto-To B aBTOpe ybeanTensHoCTH.
cchopmupoBsana.

4. PeneBaHTHO ANsa MOMNOAEXM.
5. YUemy-To yuunT.

BnarogapHocTb 1. CooTBeTCTBUE CUTYyauuUn/TEME. 5 MwuHyc 1 6ann 3a Kaxgpin 1-
2. TpucytcTBrME TUMWUYHBIX KNULLE KOMMOHEHT npwu oTcyTcTBUN | 4
GnarogapHocTHu. WX HENOTMYHOCTK, cnabol
3. Yuutensa ynoMsaHyTbl. ybeamTenbHoCTH.

4. PoauTtenu ynoMsiHyThbl.
5. MpwnynHbl GNarogapHoCTW.

BooaywesneHwue, 1. CooTBeTCTBUE CUTYyaUuUn/TEME. 5 MwuHyc 1 6ann 3a Kaxgpin 1-

HanyTcTBue 2. TpucytcTBME TUMWUYHBIX KNULIE KOMMOHEHT npwu oTcyTcTBUMN | 4
HanyTCTBMS. WIX HENOTNYHOCTU, crnabon
3. Barnsag B Oygywiee. y6eautTensHoCTL.




4. Uutara.
5. ®uHanbHaa BooAgyLleBnsAwLWasn

dpasa.

Ecnu komnoHeHm CmpyKmypbl omcymcmeyem

Ctunb

CoOTBETCTBYET OPaTOPCKOMY XKaHpy
N ueneson ayantopum (MoxeT ObITb
HedopmarbHbIM, MOXET ObITb
cMeLLeHne ¢ popMasibHbIM, HO
onpaBaaHO CTUNNCTUYECKUM
abdeKTOM Ha cnywiaTens)

1 He cootBeTcTBYET
OpaToOpPCKOMY XKaHpy,
XaoTU4eH, He onpaBaaH
CTUNUCTUYECKUM 3hheKTOM

Casasytowas nekcuka | MNpucyTcTByeT, COOTBETCTBYET 1 OTcyTCcTBYET UNN HE
norvke NOBECTBOBAHUS COOTBETCTBYET fOrunke
NMOBECTBOBaHUS
Henexve Ha MpucyTCTBYIOT, COOTBETCTBYIOT 1 OTCyTCTBYIOT UNN He
ab3aupl, Norvike NOBECTBOBAHMUSA COOTBETCTBYIOT flOruKke
MoA3arosoBKM NMOBECTBOBaHUS
Konnyectso cros O6bem cobntogaetcs (ot 250 cnos) | 1 O6bem meHee 230 cnos
O6bem BHywMTENBHBIN (0T 300 2
cnos)
f3bikoBas cocTaBnsoLwWasn 30
Makc
Jlekcuka 2 6anna 3a kaxagyto owmnbky
pammaTuka 2 6anna 3a Kaxagyto oLmnbKy

apTuKNn, NyHKTyaums, opdgorpadus

1 6ann 3a kaxgyo owmnbky

PeKyppeHmHbie owWubKU yHumbigaomes 1 pa3

TaBTONOMNs, nNekcmyeckas n3bbITOYHOCTb

MUHYC 2 Banna 3a kaxgbli NOBTOp

8 criydae Hecoomeemcecmaeusi codepxxaHuto 3adaHusi paboma nonydyam 0 6anna




